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GARY GONZALEZ:  All right.  With that, I'm going to turn things over now to the regional administrator, Virginia Hamilton.  Virginia, take it away.
VIRGINIA HAMILTON:  Good afternoon, everybody.  Talking here from beautiful sunny San Francisco.  And on behalf of region six and region four acting regional administrator Nick Lalpuis, we really are thrilled that you're participating with us today.  
The goals of the webinar today are really to do a couple of things.  To clarify reporting policies and requirements – this isn't something that's completely intuitive, so we will take you through the challenging aspects of data collection and reporting and dissect those for you in ways that you can understand.  We're going to provide an understanding of the specifications and calculations that go into the literacy and numeracy gains.  
And overall we're really interested in improving WIASRD reporting because in fact we know that many places are doing great work, and we want to make sure that the data really accurately demonstrates the outcomes of the work that you're involved in.  
So we look forward to having a really engaging and interesting hour with you.  I will turn it back over to the presenters, Evan Rosenberg, who's with the national Division of Youth Services office and Dave McEachern, Command Decision Systems and Solutions.  And Evan, we would like you to take it away.  
EVAN ROSENBERG:  Great.  Thanks, Virginia.  All right.  
Hi, everyone.  I'm Evan Rosenberg with the Division of Youth Services in Employment and Training Administration's national office at the Department of Labor.  I want to welcome you to today's webinar.  
Gary noted in the chat box that we have a couple files in the file share window in the top left-hand corner of your screen.  You'll see today's PowerPoint; I'll link to that as well as a desk aid.  That desk aid is something we created that tries to condense all of the important information around the literacy and numeracy measure into one document that hopefully should be easy to use for all levels.  We've been working on it for a couple months now, if you can believe that, and it's finally ready.  So hopefully that'll be another good TA tool.  
With that, let's go ahead and get started.  
All right.  We're going to start off with a little poll.  In the spirit of pre-test and post-test, this is going to serve as our pre-test for this webinar.  As you can see, the question is, what is your level of understanding for the literacy and numeracy gains measure?  So please type your answer into the chat.  
MR. GONZALEZ:  And I want to break in just for a second to remind everybody that to participate in that poll, just mouse over and left-click the radio option to the left of either expert, advanced, intermediate, novice or none.  And if you're in full-screen mode, you want to come out of full-screen mode so that you can participate in this poll – in this question.  Evan, back to you.
MR. ROSENBERG:  Thanks, Gary.  So we'll wait for the responses to come in.  It looks like the majority feel like they're in the intermediate level, although we know a lot of you are sitting together in one room and there could be varying levels of understanding within your room.  But right now it looks like it's pretty evenly distributed.  Unfortunately there are no experts out there.  We kind of feel the same way; we're getting close to expert level here at DOL.  This is a pretty complex measure, but not surprising there aren't any experts out there.  
But hopefully by the end of this session you will have at least made one gain, just like we see gains in the literacy and numeracy measure.  If you gain one level, then you're a success in the literacy and numeracy measure.  So think of it, if you gain one level in this poll – for example, from none to novice or novice to intermediate – then you will be a success in today's webinar measure.  
All right.  Take away the poll and move into the presentation.
All right.  I'm going to talk a little bit about the importance of the measure.  Based on the most recent full year data – program year 2011 – 61.4 percent of all youth exiters are basic skills deficient; and almost 50 percent – 46.3 percent – were out-of-school.  Both these numbers are all-time highs and clearly demonstrate that the majority of youth we're serving will fall into this measure, or close to the majority, given how many youth are basic skills deficient and out-of-school.
And if youth don't possess these basic literacy skills, they will not be successful in the labor market.  And while we are the Department of Labor and you all are operating labor programs, we feel like in order to be successful in the labor market and get sustainable wages and retain employment, this foundational level of basic skills is critical for that success.  And if our out-of-school young people that are basic skills deficient aren't to obtain these basic skills, they won't be able to be successful out in the world.  So that's why we feel like it's critical that WIA youth programs help ensure that these youth increase their basic literacy skills.  
Now, keep in mind that you don't have to go it alone, and we definitely encourage you to leverage partnerships and work with partners in order to help the young people who are out-of-school and basic skills deficient attain these basic literacy skills.  One of the key partners is the adult education system, WIA Title II.  You know, there's very good reason why the adult education system and the workforce system share the same Workforce Investment Act in separate titles, and that is because they should be very close partners.  
And one of the areas where we feel like it's a great opportunity to partner is in these basic literacy skills for out-of-school youth.  There's a huge overlap in population served in the WIA Title I youth program and the Title II adult education program.  In fact, the adult education system Title II eligibility starts at age 16.  
And for WIA youth, when we're talking about out-of-school youth for this measure, out-of-school youth would by definition need to be age 16 or above, since I believe every state in the nation has compulsory school laws for up to age 16.  So you would think that any of our out-of-school/basic skills deficient youth are 16 and older and probably meet the eligibility criteria for Title II as well.  
In addition, Title I and Title II both use the same standardized assessment.  I'll talk more about that later in the training, as will Dave.  But where we get our approved assessment for the literacy and numeracy measure is straight from the adult education national reporting system.  So whatever test adult education is using, those are the tests that we allow you all to utilize, and so there's obvious overlap there.  
Potential areas for partnership include test administration training, where Title II programs could help train workforce staff in administering tests; in addition, obviously, service delivery partnerships, where WIA Title I youth could participate in Title II programs in order to gain the basic literacy skills; and finally, data sharing.  If you're doing that type of service delivery partnership, then you can work with Title II to access assessment results in order to report to us on the literacy and numeracy measure.  
Now, we have seen some gains over the last four years in the literacy and numeracy gains measure, which we were pleased to see.  Going back to 2008 you can see nationally we were at 37.5 percent, and each year in the past four years it has increased, all the way to 47.7 percent in the most recent full year, program year 2011.  However, we feel like there's still room for improvement.  And while our official goal isn't anything close to 50 percent right now, that's kind of a benchmark where it would be great to see that the majority of the youth in the measure – or more than 50 percent of them – are gaining literacy and numeracy skills.  
So we're hoping that a lot of our technical assistance, including this webinar, can help states and local areas really improve in the measure.  In addition, we released TEGL 18-11 last year, that focuses both on programmatic (and ?) performance aspects of the measure that we hope will help state and local areas as well.
Now I'm going to cover a few highlights of the measure.  This is intended to be more of the high level and then I'll turn it over to Dave to get into the real nitty-gritty specifics of the calculation.  But from a high level, the literacy and numeracy gains measure is the only common measure that's not solely exit-based, whereas the placement rate and the degree of certificate attainment rate are all based on youth who are exiting.  
It's really important to note that youth who are in the program for a year who are in this measure will go into the measure before they exit.  And so you can't count on waiting until a youth exits to be included in this measure, and you should know that they're in the measure after one year in the WIA youth program, and it's not solely exit-based.  
The measure excludes in-school youth.  So anyone who is an in-school youth based on our reporting definition is not in the measure.  And it also excludes out-of-school youth who are not basic skills deficient.  So one of the keys to this measure is understanding who's in it, and the group that's in it that we're going to talking about today are only out-of-school youth who are basic skills deficient – "basic skills deficient" meaning they read, write, perform math below the ninth grade level.  
It does include individuals with learning disabilities, and in past guidance letters including TEGL 18-11 and TEGL 17-05, we talk about accommodations that can and should be made for youth with disabilities.
A positive outcome for this measure is when a youth advances one or more educational functioning levels; either adult basic education levels or English as a second language level.  How this measure works is we've borrowed a lot from the adult education Title II measure where they have created educational functioning levels that assess where a youth is in their basic skills, whether we're talking about reading or math or what have you.
And so once you assess an individual, you determine what educational functional level they're in, and then the goal is to get them to increase one or more levels.  So you must advance one or more levels in order to be a positive outcome in this measure.  And there's two different sets of these educational functional levels, one for English as a second language and the other for adult basic education.  
The gains can occur in either literacy or numeracy.  So for example, if someone has a pre-test and they score in the educational functioning level three, so to speak, for reading, but four for math, then they would have to go from either a three to a four in reading or from a four to a five in math.  So the gain can occur in either category and you only need a gain in one of those categories in order to be a success in the measure.  And as I said earlier, these educational functioning levels are consistent with the Department of Education national reporting system under adult basic education.  
More highlights of the measure.  As I talked about, the participants who are included in the measure are out-of-school youth; and so therefore out-of-school youth must be assessed in their basic literacy skills – basic reading or writing and math – in order to determine whether they're in the measure.  So the first thing to do for all out-of-school youth is to conduct that assessment to find out what their initial level is and determine if they're in the measure.  
This pre-test should occur within 60 days of the first youth program service.  If you have access to a pre-test – and it must be one of the accepted pre-tests from adult education's list, such as TABE, CASAS – and there are a few others on that list – you can use that pre-test if it was as recent as six months ago.  So if someone's coming into your program from a different program and they have results from the TABE test from a couple months ago, that can serve as their pre-test.
The same standardized assessment must be used for both pre- and post-test.  So for example, if someone used CASAS for the pre-test, they must also use CASAS for the post-test.  Youth should be post-tested by the end of the first year of participation and compared to those pre-test results that you obtained during the initial assessment or soon after that – the pre-test results that I was just talking about.  
Now, you don't have to wait until the end of that first year of participation to post-test, and our advice on this is to consult the whatever testing instrument you're using.  For example, the TABE test should tell you the number of hours of instruction that a young person should have before they are post-tested.  So follow that guidance for numbers of hours of instruction before post-testing.  But keep in mind that you do need to post-test before the end of that first year of youth participation in order to make sure that they're a success in the measure.  If you wait until more than one year after their first youth service date, then they would not count as a success in that first year.  
Now, if a youth continues to be basic skills deficient after those first 12 months of participation, then obviously we want them to continue receiving basic literacy or numeracy skills in the areas where they continue to be basic skills deficient.  However, a youth does not go into the measure a second time until they complete a second full year in the program.  
So for example, if a young person is only in the program, let's say, 18 months – and we're talking about an out-of-school youth who is basic skills deficient – they would only be in the measure one time because they did not complete a second full year in the program.  They only completed six months of their second year.  
The reason we've done this is because we didn't feel like it would be fair to hold programs accountable to getting a full educational functioning level gain in less than a full year.  We're talking about out-of-school youth and trying to get their basic literacy skill levels up a full educational functioning level, and it wouldn't be fair to expect that in a partial year.  But along the same lines, if someone completes a partial second year and does make another gain in that second year, you also won't be able to take credit for that result.  So it works both ways.  
And the key is if they're going to be in the measure a second time, they have to complete a second full year; and as well, if they're going to be in the measure a third time, they would have to complete a third full year.  
All right.  Now I'm going to turn it over to Dave McEachern, who is a senior statistician at Command Decision Systems and Solutions.  He provides consulting services to ETA on our DRVS software that we use for data element validation and reporting.  
And Dave's presentation – fair warning, for those of you who are program staff and not necessarily performance or reporting staff – Dave's presentation is fairly technical.  He's going to try and have some plain English slides, so to speak, to help translate the technical for those of us who are program people.  But Dave's presentation is fairly technical.
I should also note that if you have questions while we're going through the presentation, please feel free to type those questions into the chat box.  And we will be monitoring those questions throughout the presentation.  But we've save the last half-hour of this presentation for Q&A.  We'll take the questions in the order in which they came in, and following Dave's presentation we'll have 30 minutes for question-and-answer to answer the questions that come in.  
So with that I'll turn it over to Dave.  Dave, take it away.
DAVE MCEACHERN:  Thank you, Evan, and thank you for the introduction.  Yes, it is technical, but hopefully we're going to try and make it a little bit painless as we go through by providing some plain English explanation.  
The first thing we want to talk about is the actual official definition of those out-of-school youth who are basic skills deficient – the number of participants who increase one or more educational functioning levels divided by the number of participants who have completed a year in the program – i.e.  one year of data for youth program service – plus the number of participants who exit before completing a year in the youth program.  
So that's the official definition and it looks simple, but the reporting outcomes depend on several factors.  The following slides are going to go through those factors and show how they impact the literacy and numeracy outcome.  It'll include the participants that make up the numerator and denominator and the construction variables and the WIASRD fields.  They'll all come together and used to calculate this outcome.  
There are several reference documents for literacy and numeracy.  The first, of course, is TEGL 17-05, and its supplement, TEGL 17-05 change two, which contained the basic calculation information; TEGL 18-11, which Evan already mentioned, which was issued last year, provided some in-depth information on literacy and numeracy and managing the measure; and then of course, the WIASRD itself.  
So let's go through the WIASRD elements that are used in the calculation process.  First, of course, is the date of birth to establish whether or not – used in conjunction with date of participation to determine whether or not – or date of first service, I should say – to determine whether or not they are a youth.  
School status at participation to determine in-school or out-of-school; basic literacy skills deficiency – whether they're basic literacy skills deficient or not; date of exit, of course, is used; date of first youth service, again, to compare with the exit date to determine – and to set the anniversary date; other reasons for exit, to look for possible exclusions; and then the elements themselves that collect the assessments.  
The first set is 701 through 715, and that's repeated; and then 702 through 715 are repeated for the second and third assessment type.  So you can record up to three assessment types.  But first off, of course, is the category of assessment, whether this is ABE or ESL; then the type of assessment that was used; the functional area; the date of the pre-test; the pre-test score; and the functional level, based upon the score; the post-test date number one; post-test score and the functional level for the post-test number one; the year two post-test, date, score and functional level; and the year three post-test, date, score and functional level.  And then again we repeat that for up to two additional functional areas.  
So let's discuss the denominator variables.  The denominator includes every participant and exiter that meets the criteria to be counted in the literacy/numeracy measure during the report period.  So let's look at the specifics.  
First, it's the count of unique records where youth – by that is the date of first youth service is not null and age based upon the date of birth, WIASRD 102, compared to the date of first youth service is equal to or greater than 14 or less than 22.  The date of program participation, WIASRD 302, is not a factor in determining age, because the date of program participation could have been set by another program.  It's all based upon the date of first youth service.  
So if the date of first youth service is 2/15/10, then the birth date must be on or before 2/15/96 or after – that was supposed to have been changed, but this was an issue.  It really should be on or after 2/15/96 – I'm sorry; this is correct.  It's on or before 2/15/96 or after 2/15/88.  It's wrong on the slides that were distributed and we made that correction, and we'll be distributing new ones to you.  So it's on or before 2/15/96 or after 2/15/88 to be in the measure if the date of first youth service is 2/15/10.
Next we look at school status at participation that's greater than three.  That's WIASRD element 129, is three, four or five.  So either you're in-school, attending postsecondary school; not attending school or high school dropout; or not attending school, high school graduate – and you're basic literacy skills deficient – WIASRD element 130 equal one.  
So you want to record one if the participant is a person who computes or solves problems, reads, writes, or speaks English at or below the 8th grade level.  However, there's an additional sentence in here that allows states and grantees – have the option to establish their own definition, which must include the above language.  In cases where states or grantees establish such a definition, that definition will be used for basic literacy skills determination.
So if a state or local area has established a criteria for 130 that's not based upon a test and you set 130 to one and it's an out-of-school youth, then that youth participant will be included in the measure.  So the youth is an out of school youth for reporting purposes as defined in TEGL 14-0 as either not attending school or attending postsecondary school and is basic skills deficient as indicated by 130.
And date of first youth service is equal to or greater than the literacy/numeracy start date.  This was included in the first set of criteria and has to be retained in the criteria to allow us to produce older reports.  However, it's no longer really applicable to the current reports, since it only applies to people that were being served between PY 06 and PY 09; because anyone that started prior to a start date of literacy/numeracy – either for those that started in '05 or '06, the states, that is – would have passed the three-year period of participation in the measure.  
And is basic skills deficient as defined by the pre-test – WIASRD 706 – or the post-test  –WIASRD 709 or 712.  If 130 is one, but the pre-test EFL is seven or eight, or the post-test EFL is seven or eight, youth is not basic skills deficient for the measure and is excluded.
So a state must ensure that all out-of-school youth identified as basic skills deficient have a pre-test recorded.  If you fail to pre-test them and 130 is a one, they will be including in the denominator, but automatically excluding from the numerator because no pre-test exists.  However, if all reported pre-tests are EFL seven or higher, the youth is excluded even if 130 is a one.  So if you do pre-test, and it is a seven or eight, the EFL, even if 130's a one they will be excluded from the measure.  
So a little plain English time.  No recorded pre-test results, no success.  You don't have a pre-test, you can't have success.  If the youth is basic skills deficient without a pre-test result, the youth will count as a negative outcome for the measure.  So our first tip as we go through this is record all test results.
Continuing on with the denominator variables, the end of the current participation year is within the reporting period.  So the participation year is the date of first youth service plus 365, and it must be within the specified reporting cohort.
The date of first youth service plus one year is what we call the anniversary date.  And if the date of first youth service is 2/15/2010, the anniversary date is 2/15/2011.  And the end of the current participation year is equal to or less than the end of participation year number three.  So if the date of first youth service plus 1095 is less than the start date of the cohort, this defines the end point for the measure as youth are excluded after the third anniversary date even if they are still basic skills deficient.
So the date of first youth service plus three years is the third anniversary date.  And the third anniversary date, then, if you enter your date of first youth service as 2/15/2010, will be 2/15/2013.  So after that, even if they're still basic skills deficient, they will be excluded from future cohorts.  
And the date of exit is null – WIASRD 303 is null – or the date of exit is greater than the end of the current participation year, WIASRD 303 is greater than WIASRD 306 plus 365, or date of exit is less than or equal to the end of the participation year number one.  And this is to bring –only those that exit prior to the first anniversary date are included in the measure.  Exiting prior to the second or third anniversary excludes you from the measure.
And end of participation year number one is within the reporting period.  WIASRD 303 is less than WIASRD 306 plus 365 and WIASRD 306 plus 365 is within the reporting period.  Inclusion in the denominator is always based on the anniversary date being in the cohort.  Those that exit prior to the first anniversary date are not included in the cohort until the first anniversary of the date of first youth service.
So if the date of first youth service is 2/15/2010, then the first anniversary is 2/15/2011, the second is 2/15/2012 and the third is 2/15/2013.  The second participation year will begin on 2/16/2011 and the third begins on 2/16/2012.  
The out-of-school youth's exit date must be prior to the first anniversary or after the second or third anniversary.  Exit dates that fall between the first and second anniversary dates or second and third anniversary dates exclude the out-of-school youth from the measure even if a gain is attained.  I'll repeat that one more time.  The exit date falls between the first and second anniversary dates or the second and third anniversary, even if a gain is attained, the youth will be excluded from the measure.  So 2/15/2011, 2/15/2012 and 2/15/2013 must be in the reporting cohort for the results to be included in the denominator or numerator.
A little plain English.  Everyone counts in the first year.  Youth still receiving services at the first year anniversary and those that are exited are included.  Only youth celebrating an anniversary are in the measure for the second and third year.  Youth who exit during the second or third year don't count.  Next tip:  remember anniversaries.
And other reason for exit is null – participant has not exited – or other reason for exit is 00 – participant has exited but not for one of the enumerated other reasons – or other reason for exit is 99, participant has retired.  Each listed code, null, 00 or 99 includes the youth in the measure after exit.  All the other codes that are listed in the WIASRD will exclude the youth from the measure.
Plain English denominator.  There are very few ways to be excluded from performance.  Follow the WIA exclusions outlined in TEGL 17-05 – institutionalized, health issue, et cetera.  And when in doubt, the youth probably count, is your next tip.  
So we've gone through the denominator.  Now we're going to go through the numerator.  Now the good thing is that the majority of variables – or all the variables that are used in the denominator are in fact used in the numerator.  So it's created using all of those elements used in the denominator except the numerator checks for a valid post-test and the difference between the pre-test and the post-test EFL results in a gain.  So we're going to look for a valid post-test in the numerator, and that that valid post-test shows a gain between either the pre-test, or if it's the second or third test, the prior post-test.
So we're going to go through quickly those numerator variables that are also in the denominator.  So it's the count of unique records where youth and school status at participation is greater than or equal to three, and basic literacy skills deficiency and date of first youth service is equal to or greater than the literacy/numeracy start date, and basic skills deficient and the end of the current participation year is within the reporting period, and end of the current participation year is equal to or less than the end of participation year number three.
So as we look at the new variables that are used, the first one is – and the pre-test educational functional level is not null.  To be in the numerator you must have a valid pretest.  And throughout this I'll be referring the WIASRD values for the first functional area.  The second and third functional areas just follow on.  
A successful post-test completion date greater than or equal to the start of the current participation year – WIASRD 707, 710 or 713 – post-test date must be on or after the start of the participation year.  And the successful post-test date is less than or equal to the end of the current participation year.  Again, 707, 710 or 713, post-test date must be on or before the end of the participation year or before the exit date if exit is within the first participation year.  So the dates of the post-test must be during the period of participation; can't be prior, can't be after.
If the date of first youth service is 2/15/10, then in addition to the pretest existing, the pretest must be prior to 2/15/11.  The successful post-test must be on or after 2/15/10 and on or before 2/15/11 for the first year.  The successful post-test must be on or after 2/16/11 or on or before 2/15/12 and the exit after 2/15/12 for the second year.  The successful third post-test must be on or after 2/16/12 or on or before 2/15/13 and the exit after 2/15/13 for those tests to be considered successful.
And exit date is null and the date of exit is greater than the end of current participation year, or the date of exit is less than or equal to the end of participation year number one, and end of participation year number one is within the reporting period.  
And of course, the exceptions.  We're going to look for other reasons to include them.  Other reason for exit is null or 00 or 98.
To summarize, these are the additional variables that are used in the numerator to determine if a gain has occurred with the participation year.  And the pre-test educational functional level is not null – WIASRD 706 must have a valid pretest result – and a successful post-test – and remember, successful post-test is defined in the construction variables based upon dates and whether or not a gain is resulted.  We'll cover that shortly.  And a successful completion date is greater than or equal to the start of the current participation year – WIASRD 707, 710 or 713 post-test date must be on or after the start of the participation year – and the successful post-test  must be less than or equal to the end of the current participation year.  
Plain English.  Numerators are the successful youth.  Youth can only be a success if the post-test shows a gain of at least one EFL.  And your next tip is to post-test and record those results.  And make sure you post-test within the participation year.  

Finally, your numerator and denominator variables are further defined by constructed variables.  There are four construction variables:  youth; basic skills deficient; start of the participation year, end of participation year and current participation year – which defines the participation year; and then the successful post-test completion date.  
The constructed variables must loop through each of the three possible functional areas to determine whether or not a youth should still be in the denominator and whether or not a gain is achieved.  So it doesn't matter which functional area your gain's in.  It could be in the third one if the youth will be picked up – or should still be picked up – as a gain and included in both the numerator and the denominator.  
So youth.  The first construction variable is youth, and it's unique records where date of first youth service – WIASRD 306 – is not null and the date of first youth service minus the date of birth – WIASRD 102 – is less than 22 – standard definition for youth.  
Basic skills deficient.  It's just using the educational functional levels.  And the educational functional levels for literacy and numeracy that were originally defined in TEGL 17-05, change one were in fact updated in 17-05, change two.  At this point in time, a youth must be EFL level seven or eight to be considered no longer basic skills deficient.
There's a table here.  In the first column we're showing the – in the first column we show TEGL 17-05, the new EFL levels that have been in effect since 17-05 was issued, and then the old levels that were in effect with change one and how they crosswalked.  In the final column we show where basic skills deficiency level was cut off and where they're not basic skills deficient.  
So basic skills deficient.  Educational functional level one, two or three is less than or equal to six, or educational functional level one, two, or three is null.  So youth must either be pre-tested as EFL six or less or be identified as basic skills deficient – 130 equal one.  If each EFL is greater than six, then 130 is ignored.  If 130 is two, but any EFL is less than or equal to six, then 130 is ignored.  
Now, we need to stop here a second because this is the construction variable for basic skills deficient.  It is not basic skills deficiency as defined as 130.  So when the construction variable is built, it will compare 130 to the EFL level.  However, when you build the denominator and when you build the numerator, it doesn't compare.  It only looks at basic skills deficient versus the post-test score greater than seven or eight.  So those that are basic skills deficient as defined have – basic skills deficiency listed as set by 130 and it's set to two – so they're indicated as not basic skills deficient – will not be included in the measure.  This change only applies to the construction variable.
Basic skill deficient date administered post-test number is greater than the start of the current participation year and educational functional level post-test is greater than zero or educational functional level post-test is less than or equal to six.  This checks to make sure that the youth is still basic skills deficient.  Any post-test has an EFL of seven or eight, youth are excluded for that functional area.
The criteria established for post-test one is applied to post-test two to determine if the youth is still basic skills deficient after post-test two.  And post-test three is not evaluated in this manner because youth are not post-tested after their third year of participation.  And this same criteria is applied to the second functional area  – post-tests four and five – and the third functional area – post-tests seven and eight.
So the plain English construction variables.  There are triple checks to ensure that the right participants are in the measure.  To stay in the measure for the next round, a youth must still be basic skills deficient in one functional area.  And to be excluded for the next round, a youth must no longer be basic skills deficient in any functional area.  Need to know the result.  No matter what you check after the pre-test, a youth's results determines basic skills deficiency for this measure.
Again, the literacy/numeracy start date is a construction variable; is only used for historical purposes and it doesn't apply to the current reporting cohort.  
The next construction variable is current participation year.  We have to define which year the youth is in; are they in year one, year two, or year three, and when the date of first youth service and when the end of that year is.  
So when we define current participation year for year one, we're looking at the start, which is the date of first youth service – in this case we're going to use an example of 2/15/10 – and the end of the participation year is the date of first youth service plus one year, which would be 2/15/11.
Year two, the start of participation year two is date of first youth service plus one year plus one day; and the end of participation year number two, date of first youth service plus two years is 2/15/12.  In year three, it's two years plus one day from the start or 2/16/12, and the end of participation year three is date of first youth service plus three years, or 2/15/13.
So we're going to define the current participation year based on that information.  So if the end of participation year number one is greater than or equal to start of the reporting period and end of participation year number one is less than or equal to the end of the reporting period, then set the start of current participation year equal to start of participation year number one and the end of current participation year equal to end of participation year number one.  And this is applied to year one, year two, year three.  The current participation year establishes the one-year period for which results are being calculated.
Successful post-test completion date.  This is where we determine whether there's a gain or not.  So we set the successful post-test completion date is equal to the date administered post-test where the educational functional level – year number one – minus the educational functioning level of the pre-test is greater than zero and the educational functioning level is equal to or less than six.  This sets the post-test completion date equal to the date where the post-test was administered where the EFL for the first post-test is greater than the EFL for the pre-test and the youth was basic skills deficient in the first functional area.'
And date of exit is null or date of exit is equal to or greater than date administered post-test, year number one.  No exit date or post-test was prior to the exit date if the participation year is year number one.  The date administered post-test year number one is equal to or greater than date of first youth service and date administered post-test year number one is equal to or less than the end of participation year.  The post-test is within the first year.  So the post-test must show a gain and it must be within the first year.  
And then to further define it is the successful post-test completion and the end of the participation year number one is greater than or equal to the start of the reporting period, and end of participation year number one is less than or equal to the end of the reporting period.  So the end of the participation year – the anniversary date – is within the reporting period.  And exit date is not the end of the participation year, even when exit occurs during the first year of participation.  The end of the participation year is still the date of first youth service plus 365.  This process repeats for each year and each post-test until the third year of participation is complete.
Three functional areas are available – we'll move on to the calculation process now.  Three functional areas are available, each area with one pre-test and up to three post-tests.  The calculation process must evaluate each functional area distinctly.  If one area shows a gain, the record is included in the numerator.  All areas must have an EFL greater than six to not be in the denominator.  Failure to post-test or post-test within the participation year is a negative outcome.
Bottom line.  Youth only have to increase one EFL in any functional area to be a success.  Achieve over six in a functional area and the youth is no longer basic skills deficient in that area.  Congratulations.  And another tip – testing results and dates are the way to success.  Test before the anniversary and watch the results.  One gain gets you a success.
So we're going to try to put it all together in a little discussion of seven new youth participants.  So we have Christina, who is a 17-year-old high school dropout who is basic skills deficient as identified in 130.  Lane is a 20-year-old high school graduate attending postsecondary school and is basic skills deficient as identified in 130.  Denise is a 19-year-old high school graduate who is basic skills deficient as identified in 130.  Maria is a 21-year-old high school dropout who is basic skills deficient as identified in 130.  Ed is a 16-year-old high school dropout who is not basic skills deficient as identified in 130.  Keith is a 21-year-old high school graduate who is basic skills deficient as identified in 130.  And Ryan is a 16-year-old attending secondary school who is basic skills deficient as identified in 130.
So the next question is who is included in the measure?  Or who potentially – because we haven't talked about test results yet – who potentially will be in the measure?  Well, everyone listed will be in the measure Ed and Ryan.  Ed won't be in the measure because even though he's a high school dropout, 130 is indicated as not basic skills deficient.  And Ryan, even though he's basic skills deficient, is still attending secondary school, so he's still an in-school youth.
So next, Christina, Lane, Denise and Keith all take the pre-test in reading and math with the following results.  Christina:  math EFL eight, reading EFL eight; Lane:  math EFL four, reading EFL seven; Denise:  math EFL five, reading EFL three; Keith:  math EFL seven, reading EFL three; Maria doesn't take the test.  Who is included in the measure?  All are included except Christina, whose test results were greater than six.  So based upon this, Christina's math and reading levels were EFL eight.  So even though her 130 – basic skills deficiency – was set to one, she's excluded from the measure because the test results are greater than six.  And all the others – Lane in math, Denise in math and reading, and Keith in reading – are included.  
OK.  So the date of first youth service for Lane, Denise, Maria and Keith is 2/15/10.  All take first year post-tests except Maria with the following results.  Lane:  math pre-test was four, pre-reading EFL seven, and the date of successful post-test is 2/12/11; Denise:  math pre-test five, math post-test six, pre-reading three, post-reading three, and successful post-test was 2/1/11; Keith is a pre-test in math seven, pre-reading three, post-reading four; his date of successful post-test, 12/11/10 and date of exit is 12/12/10.  
So who is included in the denominator?  Everyone; Keith, Denise and Lane; Maria and Keith; just Lane?  Or no vote?  
MR. GONZALEZ:  And I have brought up a question window on people's screen.  I do want to point out that if you're in full-screen mode you're going to want to come out of full-screen mode so that you can actually see that question window or that poll window.  And as David has said, the different options you have to choose from is all; or Keith, Denise and Lane; or Maria and Keith; or just Lane.  And you'll mouse over and left-click the radio option to the left of the selection that you think is the answer.  And then we'll reveal the answer once we see all the different selections have been made.  
Dave, back over to you.  
MR. MCEACHERN:  Thank you, Gary.  
MR. GONZALEZ:  All right.  I think we're about ready for the reveal.  So I'm going to move that poll window a little bit up to the top left-hand of your screen so people can still make their choice; especially if you're in a group full of people or you have a room full of folks with you and you're all trying to make a decision.  Go ahead and make that decision in the next few seconds and we'll flip over to the answer.  
All right.  And we'll flip back to the previous slide so you can see the different scenarios.  (Pause.)  All right.  We'll let you digest that and then we'll flip over to the actual answer.  So again, if you're in a large group of people go ahead and come to a consensus, make a decision, and then we'll flip – I'll turn it back over to Dave so we can flip over to the answer.  
All right.  Drum roll.  Dave, I'm going to turn it back over to you.  
MR. MCEACHERN:  Thank you very much.  Where are we at here; was this the one?
MR. GONZALEZ:  We're right – 
MR. MCEACHERN:  It was included in the denominator.  That's where we were at.  Too many clicks.  OK.  All.  All are included in the denominator when 2/15/11 is included in the cohort for the measure, which is the PY 10 annual report and the 3/31/11 quarterly report.  
So the next question is, is who included in the numerator?  All; Keith; Denise; Maria and Keith; just Lane?  And again, Gary, if you could take us back to the review slide – do you want me to take it back?
MR. GONZALEZ:  Not a problem.  I will put us up.  
And just to kind of give everybody an idea, most everybody got it correct on the last one.  We'll go ahead and get rid of that poll.  I'll move this new poll up to the top left.  We'll flip back to the previous scenario so you can get a sense of what the answer might be, and then we'll broadcast the results.  (Pause.)
Again, if you're in a group or room full of other attendees, come to a consensus.  And it looks like most everybody that was going to participate pretty much has, so we'll give you a few more seconds to come to that consensus and then we'll flip over to the end.  
All right.  Dave, I'm going to flip us forward to the answer slide and I'll turn it over to you.  OK?  
MR. MCEACHERN:  OK.  That sounds good.  
OK.  Keith and Denise are included in the numerator.  Denise is included for an EFL gain in math, and Keith is included for an EFL gain in reading.  Lane is not included because she had no EFL gain.  And Maria, of course, is not included because no pre-test or post-test.
So Keith exited during that first year, so now we have Lane and Denise entering a second participation year starting 2/16/2011.  Both take the second year post-tests with the following results.  Lane had a post-test in math, EFL four – first post-test of four – and a second post-test  of five; and successful post-date was 2/12/12.  Denise had a first post-test in math of six and a successful post-test of seven; and a pre-reading of three and a post-EFL of three.  And the date of successful post-test is 1/4/12 and the date of exit is 1/5/12.  
So who is included in the denominator?  Both Lane and Denise; Lane; or Denise?
MR. GONZALEZ:  And I'll flip us back to the previous slide.  I'll move that poll to the top left-hand of everyone's screen so you can kind of see that scenario.  (Pause.)  All right.  A few more seconds and we'll flip over to the answer.  So if you're in a group, got to come to a consensus, make a choice and then we'll flip to the end.  
All right.  Dave, I'm going to flip us forward and over to you.  
MR. MCEACHERN:  OK.  Who's included in the denominator?  Lane.  Only Lane is included in the denominator when 2/15/12 is included in the cohort for the measure, which is the PY 11 annual report.  Denise is excluded because she exited during the second year of participation and is excluded from the measure because she didn't reach the second year anniversary date.  
So who's included in the numerator; Lane or no one?  
MR. GONZALEZ:  Can't find the same protocol?  We'll dock that poll up at the top left and we'll flip back to the scenario, give you a minute or two to think about it and then plug in your answer.  (Pause.)  All right.  A consensus seems to be coalescing, so I will flip us forward to the answer and turn it back over to you, Dave.  
MR. MCEACHERN:  Sorry.  We're in the wrong place; need to go forward.  
All right.  Lane is included because an EFL gain occurred in math.  And everybody got that right.  
So Lane enters a third participation year starting 02/16/2012.  She takes the third year post-test with the following results.  Her second post-test in math was a five; third successful post-test in math was EFL six; date of the post-test was 2/17/12.  
Again, who is included in the denominator?  Not going to poll it this time because we're at the end.  Lane is included in the denominator when 2/15/13 is included in the cohort for the measure, which is the PY 12 annual report and the 3/31/13 quarterly report.  Who is included in the numerator?  Lane is excluded because the post-test date is after the anniversary date.  So in this case, even though it was successful, because the post-test was dated after the anniversary date, she would not be included in the numerator.  
Post-test results – we've got some calculation process issues that we want to go over.  This one is identified in TEGL 18-11, and this data has to be removed from the WIASRD to use DRVS to calculate the outcome.  So if post-test results cannot be included in the WIASRD that you import into DRVS until the participation year end date is within the reporting period.  Otherwise DRVS won't calculate correctly.  
So for youth with a first date of youth service of 7/1/2011 to 6/30/2012, only show one post-test.  If the youth has a year two post-test, remove it from the extract file.  For youth with a first date of youth service between 7/1/2010 to 6/30/2011, again only include post-tests for year one and two; a third post-test if it's already been given has to be removed.  And finally, for youth with a first date of youth service of 7/1/2009 to 6/30/2010, all tests can be included.  And this applies to the annual report.
OK.  Another calculation process issue that we have is that if any functional area shows a post-test EFL greater than six – in other words, seven or eight – but in another area is still basic skills deficient, even if a gain occurs in that second area, the youth will only be counted in the denominator and won't be counted in the numerator.  
So if functional area one – 702 through 715 – has a post-test with an EFL of greater than six, but functional area two – 716 through 729 – is still indicating an EFL less than six, even when a gain is recorded in a post-test for functional area two, the youth will only be in the denominator and not the numerator.  Functional area one must be removed from the file extract to process the functional area two correctly.  
And let me share – I've got a visual example here that I hope will help.  
So if you look at this – and we're talking functional area one where you see the seven in 709 – showing it's not EFL – but in this case they've got a gain in the second year for functional area two from five to six.  Then that functional area two will not process correctly if the functional area one is left in the WIASRD when the data's imported into DVRS.  
And the final calculation process issue is that if a pre-test is five and post-test number one is equal to three, post-test number two equals four, it results in a gain for participation year number two.  And we just highlight this to show that the post-test is always compared to the previous post-test.  It's not compared to the pre-test.  So in this case, even though unfortunately the youth has gone backward based upon the test results, they will show a gain in the second year.  
Final poll question, to see if the presentation has helped your understanding.  And with that said, I will return the controls back to Evan.  
MR. ROSENBERG:  Great.  Thanks, Dave.  All right.  Please enter your answer into the poll and let's see if anyone made any educational gains in our measure.  
MR. GONZALEZ:  And just to give everyone a metric to base against, on the initial poll we had five experts, 19 advanced, five intermediate and two nones – let me restate that – five advanced, 19 intermediate, five novice and four none.  
MR. ROSENBERG:  All right.  So it looks like in the pre-test poll the average response was intermediate.  That was the most responded to.  And now we see that the most responded to is advanced.  So it looks like as a whole we did advance one level, so congratulations to those that did.  You have made a gain in your knowledge of the literacy/numeracy measure and we are very pleased to see that.  
All right.  Now we're ready for the question-and-answer period of the presentation.  Gary, do you want to tell them a little bit about Q&A?  
MR. GONZALEZ:  Sure thing.  So we actually have a few questions already in queue.  We've reviewed them and we're going to take them in just a second.  If you still have any burning questions that you haven't already submitted or if you need to take a quick break if you're in a group of people, go ahead and take that break now.  We are going to press on, take the questions that have been submitted.  But you certainly have enough time to enter in any further or future questions that you might have or comments, even.  And we'll try to take any questions that have been submitted with the time that we have remaining.  
I do want to point out that if you can logged in after we wrap up today's webinar, you can provide feedback.  Tell us what you thought of today's session.  But without any further ado we'll move on to the Q&A piece and I'll turn things back over to Evan.  Evan, over to you.  
MR. ROSENBERG:  Thanks, Gary.  
All right.  Our first question that came in I'm going to send over to Luke (sp).  And the question is, "How are quarterly reports for basic skills deficient youth calculated?  Are youth that are still within their one-year assessment period included in the quarterly report?  And if so, how?"
Q:  Thanks, Evan.  I think we can take this basically into two chunks.  The first part of this, where we're asking about how is basic skills deficient defined, I believe if look back in the slides Dave did a pretty good job of explaining that detail – information in one of the slides earlier.  
Basically it's a two-part check, which is a little bit tricky.  The WIASRD variable 130 is are you basically deficient, yes or no.  However, the other piece of that is looking at the pre-test information, because if you say that you are basic skills deficient but that your pre-test says otherwise, then it will actually kind of kick that out.  It's basically a two-step check.  So 130 by itself does not mean that you are or not basic skills deficient.
The other piece of that when we're talking about the first year – I remember Dave even saying in one of his tips in English, is basically if you're in the first year you count in the measure, period.  It's in the second and third year where if you exit you're excluded.  But if you're in the first year and you exit or you're in the first year and you finish – you're still in at the end of the first year – you will count.  
MR. ROSENBERG:  All right.  Thanks, Luke.  Let's move on question number two.  
Earlier in the presentation we were talking about the WIASRD and someone asked the question, "What does the WIASRD code refer to?"  I do recognize that there are people – part of the webinar that don't currently use the WIASRD that are now transitioning over to it, so we thought we would share what the WIASRD is.  WIASRD stands Workforce Investment Act Standardized Record Data, and it is essentially the individual record data that you send to us that is used to calculate the measures.  
All right.  Let's move on to question number three.  Dave, I'm going to send this question to you.  "Is the reference to the number 327 really supposed to be 99 rather than the slide saying that it's 98?"
MR. MCEACHERN:  No.  It's supposed to be 98.  That's the specification in change two to 17-05.  It specifies 98.  
MR. ROSENBERG:  Thanks, Dave.  And if anyone has any follow-up questions to any of our answers, please feel free to type your follow-up question into the chat.  We move on to the next question.  
"Are youth who exited in the second year of participation excluded from the measure even if they show gain?"  And I assume you're referring to are they excluded from the measure for the second year.  As you know, they would have been included in the measure for the first year.  
And the answer to this question is yes.  They are excluded from the measure a second time, even if they do show a gain during that second year if they do not in fact complete a second full year, either in the WIA youth program or a partner program.  And I do want to note that when we talk about participation, it refers to both participation in the WIA youth program or partner program without 90 days of no service.  So if they exit during that second year without completing a second year in the youth program or partner program, then they are excluded from the measure even if they show a gain.  
All right.  Let's move on to the next question.  
And I should note in my answer to question four that while you don't get credit for taking the gain, it still is important to continue to work with the youth on their basic skills in that second year even if they don't complete the full second year.  And while you don't get credit for it, so to speak, in the literacy/numeracy measure, you are, of course, helping the young person achieve a very important basic skills gain and that will serve you well in the other outcome-based measures – the placement measure and credential measure, most likely.  
All right.  So our next question is, "When a post-test is not given in the first year but is given in the second year, is the pre-test used to compare to that second year post-test?"  And the answer to that is yes.  
So if you have the pre-test initially and then you fail to post-test in the first year, then that youth will automatically be a failure in the first year.  They can't be in the numerator of success if there's no first year post-test.  However, if there's a second year post-test and they do advance a level in the second year – and as I talked about before, they complete that second full year in the program – then you would use that second year post-test to compare to the pre-test and they would be a success if they increased an educational functioning level.  
All right.  I think we're up-to-date on the questions.  If you have additional questions, please enter them into the chat and we'll be happy to take them.  And while we're waiting for questions to come in, I'll remind you that under the file share window we do have the literacy/numeracy desk aid available for your download as well as the PowerPoint presentation.  
MR. GONZALEZ:  And while we're also waiting I want to point out that we have been recording today's webinar.  We'll post that recording and make the recording link, the transcript link, the PowerPoint link and the desk aid link available for download.  The PowerPoint link and the desk aid link are already available.  I'll post the link to that in the webinar room in just a second.  The recording and transcript link will be made available in approximately two business days, at which point we'll make those links available to you.  (Pause.)
All right.  We did have a few questions just pop in, so give us a second while we look at those.  
MR. ROSENBERG:  All right.  So let's take the next question that came in.  It's a follow-up question to one I just answered, and it says, "To be sure, a youth must complete a second full year to be included in the performance measure?"  And the answer to this is yes, with a caveat – to be included in the measure a second time.  
Every youth that's in this measure is in the measure the first time during that first participation year.  But to be clear, a youth must complete a second full year to be included in the performance measure for a second time.  
All right.  Let's move on to the next question.  This is a question I'm going to send to Dave.  The question is, "What is a constructed variable?  On slide 51 it states that WIASRD 130 is ignored if the EFL level is less or equal to 6.  How is this different than when the denominator is calculated?"
MR. MCEACHERN:  It's – when you start with the denominator, the first thing you like at EFL level with no other consideration.  You look to determine whether if they're out-of-school youth and they're basic skills deficient by 130.  If they're an out-of-school youth and 130 is not basic skills deficient, then they are in fact excluded automatically.  
When you get into construction variables is this is when – (inaudible) – looping through the three tests and making determinations as to whether or not – functional areas, I should say – and making determinations whether or not that this person should continue to be included in the measure.  It's that simple.  And so the constructed variable will in fact look back at the EFL level and again compare it to 130 to determine whether that youth should still be included in the measure.  
MR. ROSENBERG:  Great.  Thanks, Dave.  While we have you, there's another question that came in that I'd like you to answer.  
The next question is, "Would you clarify the answer to the issue, pre-test equals five, the first post-test equals three, the second post-test equals four?  Do we not get credit because the youth really have not gained?"
MR. MCEACHERN:  No.  You do get credit even though the youth really haven't gained.  It will always compare the current test to the most recent – well, it will always compare one test.  It does not look – go ahead.  
MR. ROSENBERG:  To clarify a little bit further, while it does seem weird that if their original pre-test was a five and their second post-test was a four, the reason the gain occurs is because we always compare the most recent – we always compare the current test to the previous test.  
MR. MCEACHERN:  Most recent previous test.  
MR. ROSENBERG:  Correct.  
All right.  Let's see what question came in next.  All right.  Next question.  "If a pre-test isn't given during the first 60 days but is given prior to the end of the first year, how are subsequent tests used?"  So this refers to an earlier slide when I talked about making sure to pre-test within the first 60 days of youth participation.  
Now, if a pre-test is given during those first 60 days there isn't a penalty, so to speak.  The only penalty is that you have less time to make the gain.  So while a pre-test didn't occur during the first 60 days, make sure to give the pre-test as soon as possible after that.  And if in this scenario, the pre-test is given prior to the end of the first year anniversary, that pre-test is still used to compare to the post-test, but you would also want to make sure that the post-test is given prior to the first year anniversary in order to have a chance to make a gain.  
All right.  Another question came in; I'm going to ask Dave to answer this one, and it is regarding slide 72.  "Can you clarify why she is excluded from the numerator?"  So can we go back to – can we show slide 72 on the screen, please, Gary?  
MR. GONZALEZ:  Sure.  One second while I bring it up.  
MR. MCEACHERN:  Yeah.  I had it backed up to 72.  There it goes.  OK.  And it's the date of the post-test.  
MR. ROSENBERG:  Can you clarify further – (inaudible) – date of the post-test?
MR. MCEACHERN:  OK.  I'm sorry.  That should say 2/17/13.  I'm sorry.  The date of the post-test should say 2/17/13.  I have to go back and look at – if she entered the third participation year at 2/16/12, the date of the post-test was intended to show 2/17/13 to show that that would be after the end of the participation year, which would end on 2/15/13.  So that needs to be corrected.  
MR. ROSENBERG:  All right.  Let's move on to the next question.  "If the youth remains basic skills deficient after a pre- and post-assessment within the first year, they must complete a second full year for case managers to capture any gains they make in the second year of participation, they can test and improve and then be exited?"
I'm not 100 percent sure I'm understanding this question but let me take a shot at it.  So if I understand what you're asking or the scenario that you're describing, a youth is basic skills deficient; they take their pre-test; they take their first year post-test; and they're still basic skills deficient after that first year post-test so you continue to work with them on basic skills.  Then in their second year they would take a second post-test sometime during that second year.  And then as long as they'd completed a full year – full second year in the program, then they would count in that measure a second time.  
In terms of they can be exited, I think it's very important to note that exit should not be based or decisions based around exit should not be around testing and things like that.  It should be around when a youth is sufficiently ready to move into a placement, so to speak, whether that is postsecondary education, employment, or other successful placements.  But try to not mess with exit dates so that you can count the measures.  We always say as long as youth receive the services they need and are successful, then you will be successful in the measure.  So hopefully that makes sense.  But if they complete that second full year in the program and make a gain, then they will be in that measure a second time.  
All right.  Let's move on to the next question.  "If a pre-test isn't given during the first year, how are subsequent tests used?"  
So if a pre-test is not given during the first year but the youth is basic skills deficient and out-of-school, they are going to be a negative in the measure because there's no pre-test.  And obviously without any pre-test there's no way to determine if they've gained any skills.  So even if they don't get a pre-test in the first year, it's still really important to provide a pre-test as soon as possible, even if that occurs in the second year.  
And then that first initial pre-test would be compared to the first post-test, which in this scenario both the pre-test and post-test would occur in year two.  And then they would only be included in that measure a second time if they're in the program or partner program a second full year.  
All right.  Let's move on to the next question.  "If positive EFL gains are taken at the point of the gain, how can you know if they'll complete the full second or third year in which they make that gain?"  Dave, do you want to take this one?
MR. MCEACHERN:  Well, taken at the point of – how can you know that – well, you can't know that they'll complete the full second or third year.  I mean, but – it would depend upon their program structure they've been established by their individual service strategy.  
MR. ROSENBERG:  If I understand the question correctly, it's assuming that in the second or third years, positives are taken at the point of the gain.  And while you enter that information at the point of the gain, it does not impact the measure until a second full year goes by from the youth participation date.  So the measure is not including that gain until they complete that second full year or third year.  
MR. MCEACHERN:  That's correct.  
MR. ROSENBERG:  So it's not as if they're in the measure a second time immediately upon the point of that gain.  
All right.  I think a couple more questions came in, Gary.  Next question.  "I thought you said noncompleters of a full second or third year are excluded from the measure."  That is correct.  If someone doesn't complete a full second or third year, they are excluded from the measure a second or third time.  I don't believe I've contradicted myself on that, but if I have, I apologize.  
All right.  Next question; I'm going to ask Dave to take this one.  "If multiple post-tests are given, can the test with the highest EFL be used, even if it wasn't the last post-test given?"  
MR. MCEACHERN:  Well, I mean, you can only record – send in one post-test.  And you by rights should be reporting the last post-test given during the participation year prior to exit – and prior to exit if the first year.  
I mean, I don't know how else to answer that.  
MR. ROSENBERG:  Programmatically speaking, again the idea here isn't to try and get the best score in the measure.  It's to try and help young people achieve literacy and numeracy skills and following the assessment publisher's recommended guidance on post-test.  So that should always be based on the numbers of hours of instruction recommended by the assessment.  And it's not as if you would post-test someone, get a score, not like what that score was, and then the next day give them another post-test.  
However, if, let's say, someone had a pre-test and then six months into the first year they had a post-test after the required hours of instruction and that post-test didn't make the gain, and then another four or five months went by and you're still in that first year, then you can give them another post-test.  And if they show a gain in that most recent one, then they would be a success.  So base it on the test publisher's recommendations and not necessarily on just trying to test and test until you get a gain.  
All right.  Next question that came in; I think this refers to an earlier Q&A.  It says, "But we are to record the gain at the time they make the gain; correct?"  Yes.  We encourage you to keep up-to-date on recording information in your MIS system and in the WIASRD.  However, the WIASRD does not take that gain and do anything with it, so to speak, in terms of success or failure in the measure until the second full year is over and it's determined whether or not that young person stayed in the full second year.  
So yes, definitely record the gains at the time they occur, but the answer is you won't know whether that gain will be counted until the second full year goes by and you'll see whether that young person stayed in a full second year.  
All right.  Let's go on to the next question.  "If a youth is pre-tested and post-tested in year one, do they have to be pre-tested in year two again or can they just be post-tested?  We want to reduce the number of tests the student takes when possible."  We completely agree about reducing the number of tests the student takes, particularly since we're talking about out-of-school youth that may have dropped out of school because they didn't necessarily like being tested and like that academic-type setting.
And so the answer to your question is they only need to be post-tested in that second year.  So as we spoke about before, you have the initial pre-test early in year one and then the post-test before the end of year one.  And that post-test before the end of year one will serve as the pre-test, so to speak, for year two.  So you only have to test once in year two.  You do that year two post-test and it's compared to the year one post-test, which serves as your pre-test for year two.  So it's only one test in year two, so to speak.  
All right.  I think we are up-to-date on the questions that have come in.  If you have additional questions we'll give you a couple more minutes to type them into the chat.  (Pause.)
All right.  Last chance to enter any questions you have into the chat.  Gary, I don't see any more questions.  Do you?
MR. GONZALEZ:  No questions so far.  
MR. ROSENBERG:  All right.  So with that I think we'll wrap it up.  I want to thank everybody for their participation.  We really appreciate it.  We hope that you have learned something from today's webinar.  It looks like from our post-test results you did, and we're really pleased to see that.  We will be distributing a Q&A from all of the three webinars that we've done on the literacy/numeracy measure.  
And this has been recorded so it'll be available on Workforce3One.  I also want to give a quick chance for Dave, Luke or anyone from the regions to add any closing thoughts before we turn it back to Gary.  
Q:  This is the Dallas regional office.  I just wanted to remind everybody to complete their evaluations and to send them – if you're in region six, to send them to Denise Dombek; if you're in region four, to send them to Maria Weidmark.  Thank you.  
MR. ROSENBERG:  Thanks, Maria.  Denise, anything to add?  All right.  And Dave or Luke, anything to add?
MR. MCEACHERN:  I don't have anything.  
Q:  Evan, this is Luke.  My last thing is just following up with what Maria said.  If anybody has any comments on the measure itself, anything that you'd like to let us know, please do so.  You can shoot us a quick email at etaperforms@dol.gov.  That's our performance inbox and we'd love to hear any comments you have on today's presentation, the measure as a whole, et cetera.  So please do that.  
MR. ROSENBERG:  Thanks, Luke.  Thanks again.
(END)
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